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CHAPTER I 
INTRODUCTION 
The Problem and Its Justification 
Statement ~ ~ problem. The purpose of this study is 
to construct an instrument whereby certain character traits 
of primary school children may be evaluated more objectively. 
Justification of the study. There seems to be a definite 
need for such an instrument. Educators and psychologists in 
general feel that character is formed in childhood, and the 
forming of a sturdy, satisfying character is one of the most 
significant tasks of the school. 
McLester maintains: 
"The teacher should be made to understand the 
importance of this phase of her teaching, time must 
be provided for it, and a new measuri~g rod for 
determining success in teaching will have to be found."l 
As a protective measure, the agents of the Federal 
Bureau of Investigation remind us frequently that the best 
education for defense is character. 
In Schoolcraft's opinion, "The prevalence or absence of 
good character among us determines the degree to which we are 
worthy of defense .n2 
1 Amelia McLester, The Development of Character Traits in 
Young Children (New York: Charles Scribner's Sons,l931), p. 5. 
2 Arthur A. Schoolcraft, ncharacter Education and Defense, 
The Journal of Education, 124:125, December, 1941 
- -
The present tendency in school is to wait until some 
/maladjustment or behavior problem appears, then, but usually 
/not before, personality growth becomes a matter of concE'lrn. 
As Ojemann says, "It sE'lems reasonable that more should be I 
I 
II done in measuring character and personality adjustment before 
!the need becomes imperative.nl 
I 
A series of tests designed for the primary school child 
lought to indicate tendencies toward weaknesses which should be 
I 
eradicated so that fewer children would become maladjusted or 
behavior problems. 
There seems to be a lack of character measuring instruments 
1at the primary grade level. In a list of more than sixty test 
lfor the measurement of character given in the tenth year book 
of the ~ational Education Association, only three are listed 
for children under eight ~ars of age. This shows the dearth 
of material for testing the character of primary school 
children. 2 
Later tests reviewed purport to measure the total per-
sonality, and are so encompassing in scope that the measuring of 
specific character traits desirable in primary school children 
becomes a difficult task. 
lRalph Ojemann, and Frances Wilkinson,"When Teachers Know 
Their ·Pupils and Personalities,"Childhood Education, 18:222, 
January, 1942. 
2 Department of Superintendence, The Tenth Year Book, 
Character Education, 11 National Education Association, Washington, 
D.C.,pp. 345-347, December, 1932 
2 
Scope or the Study 
This study will rollow the rollowing steps in an errort 
to construct an instrument ror evaluating the character or 
primary school children more objectively. 
Review what has been done to develop character r.rom the 
earliest beginning or communal lire to the pre sent day •. 
Analyze the instruments ror evaluating character.now in · 
use .. 
From this analysis and rrom personal observation construct 
an instrument to evaluate certain character traits in primary 
school children. 
Use this instrument in grades two and ~hree. 
Give implications rrom this study ror those who work with 
young children. 
Give suggestions ror rurther research. 
3 
CHAPTER II 
REVIEW OF RESEARCH 
Research in Relation to Character Education from Communal 
times to the Fresent Qenturz 
Since the earliest beginnings of communal life to the 
present century, character developme·nt h~s been emphasize~ 
I in different w~ys in the daily, religious life of the people. 
/ As Butterweck points out,"Character education runs a 
1
1 
parallel course with the history of religion. u'l 
I 
In primitive life children learned through first hand 
experience the ideals of the tribe. The need to perpetuate 
c eremonials and religious practices demanded that some means 
be devised for instructing the younger generation in tribal 
I rituals. This task fell upon the tribal priests. 
"Each group of priests placed various interpretations on 
the sacrifices or dance and from their teachings evolved 
I different philosophies of life and different objectives for 
action. 11 2 
1 Joseph L. Butterweek and J. Conrad Siegers, An 
Orientation Course in Education, (Boston: Houghton Miffling Co. 
1933), p.27. --
2 Loc. cit., p.27. 
Todd contrasts the aim of primitive education with modern 
education in the following: 
nAt its best the aim of the savage education was 
the formation of a body of habits; it was an adjustment 
to present environment, rather than the progressive 
adjustment to a changing environment which is the aim 
of modern teaching. 111 
The ancient chinese realized the need of perpetuating 
their ideals and practices. Very early they aimed to teach 
"what to do and how to do ittt through memorization of Chinese· 
classical literature and commentaries. 
Peyser writes, none thousand years before Christ, China 
was filled with schools and education was more general here 
than in any non-Christian land. 11 2 
nThe Chinese purported to train the individual in his 
line of duty. Future leaders were taught ancient learning 
in respect to the order of society and proper relationships 
in life; the masses were instructed in the proper modes of 
conduct in all activities of life.n3 
. 1 Arthur J. Todd, The Primitive Family~~ Educational 
Agency (New York: G. P.-rutnam & Sons, 1913), pp. 143-144. 
2 Ethel R. Peyser, The Book of Culture, (Garden City, New 
York: Garden City Publishing Company, 1934~, p. 517. 
3 Paul Monroe, A Textbook in the History of Education. 
(New York: The MacMillan Company, 1907), p. 17-:-
5 
The ethical teaching and social relationships taught to 
the Chinese child may be summed up as follows: The relationshi~ 
between sovereign and .subject, parent and child, husband and 
wife, brother and brother, friend and friend. The five virtues 
which were taught were benevolence, justice, order, prudence, 
and fidelity. Man was considered 11 good by nature 11 and it was 
the duty of education to preserve this nature and to direct 
him in its best development. To this end, the Chinese 
literature gave minute details of conduct in daily affairs of 
life in an effort to inculcate the solid virtues of an 
unchangeable society. 
Monroe emphasizes: 
"There was no teaching to inspire an individual, 
there was no_ broad idealism; instead there was the 
principle of moral character founded on the authority 
of tradition. 111 
In contrast to the Chinese reverence for knowledge of 
sacred literature, the early Jewish program for education 
placed little stress on the knowledge unless that knowledge 
was for the building of character. Reverence toward parents 
was one of the first virtues taught to the Jewish child. 
"Religious instruction was given in the synagogues for 
all the children in Jerusalem.n2 
1 :(bid., p. 19 
2 Frank P. Graves, ! History~ Education Before the 
Middle Ages (New York: The MacMillan Company, 1914), pp:-123-1~7 
The Jewish religion emphasized personal as well as a social 
responsibility to Jehovah because the Jews had been singled out 
as his chosen people. 
As Burtt says, "The later prophets were able to appeal 
to the sense of responsibility which was handed down to their 
children. ul 
In ancient Greece, not religion, but the preparation of 
individuals for active and intelligent citizenship was the 
objective of education. 
"Greece developed a philosophy of civic responsibility 
which was very effective, and an educational system designed 
to J;repare its youth for dynamic citizenship.n2 
Gymnastic education aimed to produce certain moral 
results such as control of the temper, and general subjection 
of the passions to reason. Through this education patience, 
endurance, fortitude, courage, loyalty, and a consideration 
for the rights of others were to be developed. Strength of 
character was emphasized in the play activities of youth. 
Positive habits which were desirable in life were to be formed 
through the playing of games. 
1 Edwin A. Burtt, ttTypes of Religions Philosoph:y:tt (New 
York: Harper and Brothers Publishers, 1939), pp 15-16. 
2 JosephS. Butterweek and J. Conrad Seegers, An 
Orientation Course in Education (Boston: Houghton Mifflin 
Company, 1933), p. 30. 
7 
"The Greeks thought that virtue was teachable and so to 
this end education was organized. 111 
Aristotle defined goodness of two types: goodness of 
intellect and goodness of character. "The first of these is 
produced and increased by teaching and is the product of 
experience and time; goodness of character is the outcome of 
habit.n2 
Plato, one of the greatest of Greek philosophers, aimed 
to develop in the body and in the soul all the beauty and 
perfection of which they are capable. The implications of 
perfection in the time of Plato would necessarily differ from 
its significance today. As ideals of culture change the goal 
of education must change also. 
Plato found in the individual these faculties: The 
intellect, whose virtue is prudence; the passions, whose 
virtue is fortitude; the desires or appetites, whose virtue 
is temperance."3 
1 Paul Monroe, A Text book in the History of Education 
(New York: The MacMillan GompanY,l907) p. 97. -
2 Ibid., p. 149. 
3 Ibid., P• 134. 
8 
From the foregoing, the chief contributions to modern 
education made by Greece are: 11 (1) a system or education based 
on the supposition that education exists to prepare for 
intelligent participation in democratic government and {2) the 
idea that personality can be developed by teaching certain 
virtues or the ideal man.nl 
In the early days of Rome, the responsibility for 
education rested upon the rather. His duty was to teach them 
the usual moral, civic, and religious duties. A Roman boy 
learned to read, be manly, regulate his actions by the laws 
of his country and reverence the Gods, all under the tutelage 
or his rather. The prime objective or all training was to 
adjust his living to the pattern or civilization as it had 
been developed by his ancestors. It aimed toward conformity, 
reverence, and appreciation for the progress or Roman culture. 
Such a program which neglected to look forward and plan for 
the future was bound to grow weak and die. 
During the Middle Ages education had fallen into such 
decay that even some or the nobles were illiterate. 
1 Butterweck, ..2.J2• ~·, p. 41. 
9 
nCharlemagne, much concerned about this condition, 
regarded the restoration of learning second only to the 
maintaining of the empire."l 
Consequently, he made provision for the education of the 
young nobles by the establishment of the palace school. 
Alcion, the famous teacher of the palace school taught 
that "temperance is the root of all those virtues which go to 
make up nobility of soul, dignity of life, purity of morals 
and praiseworthy mental culture.n2 
Charlemagne was unwearying in his efforts to spread 
education. Not satisfied with his palace schools he desired 
to reach all the youth of his land through every bishopric 
and monastery. He stated that it was the duty of the clergy 
to educate as well as to lead in holy living. 
To quote briefly from the capitulary issued in 1787, "For 
even as due observance of the house tends to good morals, so 
zeal on the part of the teacher imparts order and grace to 
sentences; and those who seek to please God by living aright 
should not neglect to please him by right speaking. And al-
though right living be preferable to right speaking, yet much 
knowledge of what is right precedes right action.u3 
1 J. Bass Mullinger, The Schools of Charles the Great and 
the Restoration of Educati~in the Nineth Century (New York: 
LO'ilgman, Green and Company, 1879), p. 69. 
2 Ibid., p. 85 
3 Ibid., pp. 97-98 
IQ 
In order to carry out his ideals Charlemagne, while in 
Rome, obtained the services of good teachers and sent them to 
monasteries to institute reforms. 
Barnard says: 
11His intention to establish schools for all 
classes and ranks of children to provide for all kinds 
of learning is one of the most significant contributions 
of this period.nl 
Some years later Alfred met the same conditions of 
illiteracy in England as Charlemagne had noted in his Frankish 
Empire. 
Grave mentions that: 
"Alfred founded several monasteries and en-
couraged an increase in the number of monastery 
schools and planned for their improvement by summoning 
prominent educators from the.cont1nent.n2 
The preparation for future life was the aim of medieval 
education. In primitive times teaching was for the forming of 
a body of habits adequate for personal living. Later an 
individual was expected to become an active citizen of his 
country. During the Middle Ages education attempted to 
discipline human nature and to nurture moral growth here and 
now in order to be rewarded in the life beyond. To prepare 
the people, cathedral and monastic schools included religious 
observances and rules of conduct in their instructional 
program. 
1 Henry Barnard, Memoirs of Eminent Teachers and 
Educators with Contributions to-the History of Education in 
Germany (Hartford: Brown and GreSS, 1875), p-.-6. 
2 Graves, op.cit., pp. 36-37. 
11 
/ 
In sunnning up this period, Butterweck states: "The 
contribution of medieval education to our modern program was a 
highly centralized education with religion as a dominant 
goal. Ill 
The days of chivalry at the close of medieval times had 
three ruling motives-religion, honor, and gallantry. 
Graves points out: 
"The feudal knight was expected to show reverence 
for his superiors and gentleness toward the weak and 
defense less. He was to be brave and chivalrous in 
battle, to defend the church and his religion, and to 
hold womankind in high esteem."2 
New trends in education appeared in the Renaissance. 
Genuine joy in life in the world began to replace the 
thought of preparation for life after death. A widening area 
of knowledge emphasized individualism rather than repression 
by authority. 
As Butterweck says, ttHumanism and research in ancient 
annals characterized Renaissance education. 11 3 
1 Butterweck, op.cit., p. 43. 
2 Graves, op.cit., p. 67-68. 
3 Butterweck, op.cit., p. 47. 
"Because o:f their emphasis upon the beauty o:f this world 
i 
land upon human a:ffairs, rather than upon the life to come, the 
I! 
[devotees of the new movement were generally called humanists, 
I 
land iater the intellectual phase of the Renaissance became · 
i 
tiknown as Humanism. ttl 
I! li During this period, education emphasized the practical 
I 
I 
side o:f li:fe preparing youth for a life of active service. 
iiThe mind was developed by a broad study of the classics; the 
II 
I! 1\body by games and exercise; the morals by precept and example. 
fi When Humanism spread from Italy to the people of the 
l]north, especially the religious people o:f Germanic stock, it 
1: itook on a more social and moral emphasis. The northern 
scholars made improvement o:f society morally and religiously 
more important than the physical and intellectual aspects of 
education. 
11A reverent study of the bible became an important 
feature of humanism.n2 
Character training became a significant phase of school 
I iwork. Erasmus, one of the gTeatest scholars of the 
I 
I !Renaissance, became a leader in Humanistic Education. He 
I! avoided radical opinions believing in slow reform resulting 
I! 
II----------
1! 1 Frank P. Graves, .!_History of Education During the 
I
! Middle ~ef and the Transition to Modern Times, (New York: 
I 'The Mac il an Company, 1914), p. 108 
II 2 Ibid., p. 140 
tl I 
I 
--
from the spread of education. 
In "DeCivilitae 11 he gives his aim for universal education 
thus: 
"The first and most important part is that the 
youthful mind may absorb the seeds of piety; next, 
that it may love and thoroughly learn the liberal art; 
third, that it may be prepared for the culture of life, 
and fourth, that it may from the earliest years be 
straight way accustomed to the rudiments of good 
manners. 111 
The Renaissance, or revival of learning, had increased the 
number of scholars, and the invention of printing had spread 
reading materials among the common people. During the 
Reformation the groups revolting against papal supremacy 
maintained that the Bible, rather than the Church, was the 
guide to salvation. Schools aimed not only to teach reading 
of the bible but self-interpretation of it as well. 
"The Bible and a Catechism by Martin Luther were used as 
textbooks. " 2 
Luther held, "The Bible and the Catechism to be an 
important part of the curriculum. 113 
The next movement in education which changed methods was 
Realism. The realists held that the only true knowledge comes 
1 1E.!!!·, p. 149 
2 Butterweck, op.cit., p. 48 
3 Graves, O£.cit., p. 183 
through reason rather than through memory. Many of their 
ideals were not actually practiced in their time, but they 
greatly affected education of a later day. 
Monroe states: 
uReasoning, making use of daily contacts, and 
developing bodily vigor through physical education 
were the ways the realist chose to lead his child to 
worthy membership in adult society. The mind and 
body were cared for but the soul forgotten. n1 
Out of this Realism came a new emphasis in education. 
The process of learning was considered more important than 
the thing learned. It was believed that one or two subjects 
thoroughly mastered developed the powers of the mind. 
Monroe says; 
"No special attention was given to aptitudes or 
interests of the pupils, since the discipline which 
came through the special mental powers would be 
applicable in other learning situations .. "2 
John Locke had a broader philosophy of discipline than 
some of the other educators of his time. He considered the 
mind a blank which had its virtues and powers worked into it 
from the outside. His theory was that there were no inborn 
ideas, and that all experienced the result of impressions made 
on the mind by external objects. According to him there were 
1 Monroe, op.ci~., p. 216 
2 Monroe, op.cit., p. 254 
three aspects of education--physical, moral, and intellectual. 
Monroe states, "Locke's method of physical education was 
to harden the body by strict diet, fresh air, scanty clothing, 
and hard beds. nl 
The chief aim of education was virtue which was based 
upon self denial, developed by self-disipline. 
As Monroe goes on to say, "Locke believed that instincts 
often needed to be thwarted rather than followed as Rousseau 
had recommended. 11 2 
Rousseau in himself was a contradictory person. His 
combination was one of strength and weakness, of truth and 
falsity. He caused a more complete revolution in educational 
thought and practice than any man or group of men we have 
to consider. From him we have learned (1) to use the natural 
instincts and interests of the child as a basis for teaching; 
(2) to keep close to nature by shielding the child from the 
artificial book learning; (3) that learning by doing is more 
lasting than memorization; and {4) that youth needs to be 
educated for living with others. 
In summation Rousseau says, "Love for others becomes 
the controlling motive; emotional development and moral 
perfection, the goal." 3 
1 Monroe,~.~., p. 261 
2 Ibid, p. 261 
3 Monroe,~.~., p. 289 
:16 
Pestalozzi, another great educator, set forth educational 
principles which are practiced today. In brief, these are 
the principles of education which he advocated. (1) The 
teacher should respect the individuality of the pupil. (2) The 
chief aim is to develop the learner, not to impart knowledge. 
(3) The relation of the teacher and pupil should be based 
upon love. (4) Instruction should be subordinate to the 
higher aims of education. 
These principles set forth by Pestalozzi provided 
directly or indirectly for character growth. The development 
of the child is given more importance than real knowledge. 
Johann Herbart, born just thirty years later than 
Pestalozzi, was the next frumous educator. According to the 
Herbartian psychology, the self developed out of its ex-
periences and in accord with them. The power to control 
the experience of the growing child was the power to 
determine what he should become. Since the school teacher 
controlled the s~hool experiences of the pupils, by select-
ing the right sort of experiences and using her arts to 
build them up into patterns designed, Herbart believed good 
and useful citizens could be guaranteed. 
According to Butterweck, ttHerbart placed emphasis on 
man's social nature and the development of social respon-
sibility."l 
1 Butterweck, ~.cit., p. 52 
7 
With the work of Froebel, we see a sh~ft of emphasis from 
methods to the child. 
Froebel maintained: 
"School is a place where the child should learn 
the important things of life-essentials of truth, 
justice, free personality, responsibility, initiative, 
casual relationships and the like; not by studying 
about them, but by living them out !'1 
The early settlers of the American colonies brought with 
them the most advanced educational ideas of their times. The 
American schools were related to the Protestant Revolts in 
Europe. The reformers had insisted on the necessity of 
personal knowledge of the scriptures as the only means of 
salvation. The colonists gave almost immediate attention 
to providing some sort of education of the young for church 
membership. 
Cubberly says: 
"The American colonists naturally reflected the 
religious conception of church control of education, 
although some reformers had encouraged their followers 
to believe in state support of education so that all 
children should have the opportunity to secure an 
education sufficient to make them familiar with the 
scriptures.tr2 
The most prominent characteristic of all colonial 
education was the predominance of a religious aim in instruct-
1 Monroe, OE.cit., p. 338 
2 Elwood P. Cubberly, Public Education in the United 
States (Boston: Houghton Mifflin Company, 1934), P• 12. 
ion. Reading was taught so that one could read the Bible and 
Catechism. 
As Gardner emphasizes: 
ttThe chief purpose of the New England Primer, 
the most commonly used textbook, was moral and 
religious teaching through the use of prose and 
verse. The book opens with quotations from the 
scriptures and closes with the catechism.rtl 
However, by 1750, the religious motive in education had 
begun to wane. In 1787 Congress in adopting the Ordinance 
for the government of the territory north of the Ohio River 
expressed its views on education. 
It states: 
nReligion, morality, and knowledge being 
necessary to good government and the happiness of 
mankind, schools and the means of education shall be 
forever encouraged in the States to be formed by this 
territory."2 . 
As the people turneq more energetically and more 
seriously to the business of material success on the continent, 
the dominantly religious purposes of our educational insti-
tutions gradually subsided. 
1 Evelyn E. Gardner and Eloise Ramsey, !..._Handbook Ef_ 
Children's Literature (New York: Scott Foresman and Company, 
1927), p. 172. 
2 Cubberly, op.cit., p. 92. 
19 
As Woelfel maintains, however, 11They remained in the back-
ground, and operated to prevent any open violations of 
traditions."l 
With the influx of immigrants from all nations our 
relatively homogenous religions became more heterogeneous. 
As Beman brings out, "Education began to assume the 
Americanization of the new peoples and there was a tendency 
to ninimize religion in schools. 11 2 
The foremost goal of the state was to build national 
strength and to make good citizens. 
Smith lists: 
"Such virtues as l-oyalty to the new natio!:l, 
its traditions and institutions, patriotism, and 
high ideals of virtue and moral behavior wer~ 
considered necessary for the success of democracy. 113 
"For generations, reading has been looked upon as an 
instrument for promoting the good lifel The broadened 
interest of the people of this period led them to forsake 
1 Norman Woelfel, Molders of the American Mind, A Critical 
Review of the Social Attitudes Of Seventeen Leaders in · · 
American Education, (New York: Columbia University Press, 1933) 
p. 15. 
2 Lrumar T. Beman, Religious Teaching in the·Pub1ie 
Schools (New York: H. W. Wilson Company, 1927~p. 40. 
3 Nita B. Smith, ''Successive Emphasis in American 
Reading Instruction", Teachers College Record, 34:191, 
December, 1932. 
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strictly religious reading instruction as too narrow a program 
to meet their expanding needs. Many of them still believed 
that one of the most important functions of education was to 
make children 11 goodu, in other words to build character. 
As Smith says, 11 The method which they conceived as being 
most effective in promoting this aim was that of impressing 
on young minds the ideals of virtue and morality."1 
The years in the middle of the nineteenth century served 
as a transition period from the religious domination of the 
colonial period to the completely secularized periods which 
followed. 
Simplicity of living conditions up to the nineteenth 
century resulted in simple social, moral, and economic 
problems. Changes in the manner of living were gradual; 
therefore, changes in education were gradual also. 
At the beginning of the nineteenth century there was a 
growing realization that representative government required 
and educated electorate. 
Saucier emphasizes this point, "The newly enfranchised 
men, no longer subject to property restrictions, began to 
demand schools for the common people. 11 2 
l Ibid., p. 193 
2 w. A. Saucier, Introduction to Modenn Views of 
Education, (Boston, Ginn and Company, 1937), p. 24.--
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William H. McGuffey had a more widespread influence on 
education in the nineteenth century than any of his con-
temporaries. His readers were bound to influence the moral 
lives of the children of these times because they were so 
widely used. McGuffey taught honesty by showing honesty's 
'• 
rewards. In his stories tangible rewards were received for 
honesty, industry, charity, piety, and such virtues. Mingled 
with rewards for the virtuous were sure punishments for those 
who were not. Strong penalties were attached to the sins 
of drinking, gambling, and laziness. 
As Saunders remarks, "It is difficult to overestimate 
the importance of the past which the McGuffey Readers played 
in moulding the character of the youths of school age in the 
years preceding 1900. 11 1 
Research in Relation to Surveys of Character Education 
Phelan of Baylor University conducted a questionnaire on 
the progress of moral and religious education in Texas from 
1906-1911. One hundred and two replies to the questionnaires 
were returned. 
Forty-one reported that there was direct, systematic 
instruction in morals varying from thirty minutes daily to 
on lesson a week; fifty-eight reported incidental instruction; 
1 D. A. Saunders, McGuffey and His Eclectic Readers, 
Editorial in the Providence Evening Bulletin, February 7, 1950 
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and ninety-one reported indirect methods; fifty-one reported 
the use of devotional exercises. Temperance was taught in all 
but one of the counties reporting. In general moral improve-
ment was shown in the five years of the study. A few cities 
showed no change of conditions. 
Some of the causes of immorality were enumerated by 
Phelan. 
"Thirty-five laid the blame on the movies; 
eighteen, lack of parental care; thirteen, poolhalls; 
eight, parties; seventeen, saloons, fifteen, bad 
company; ten, smoking; five, cheap literature.nl 
He goes on to state: 
nchanges in methods, experiments in sell-
government, and crusades had been tried to improve 
the teaching of character. All but fourteen of the 
schools reported pupil interest. All felt than an 
outline of a course of study was needed. 11 2 
Peters, in summarizing the Penn State Experiments of 
incidental v.s. systematic moral instruction showed that 
systematic moral instruction could aid in the development of 
character. Two experiments were carried on in 1933 by Kniss, 
Robb, and Glatfeller with control and experimental groups of 
1 W. W. Phelan, "Moral Training in Texas,u Religious 
~ Education, January, 1912, p. 569. 
2 Loc. cit., p. 569. 
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seventh, eighth, and ninth graders. 
"From their findings it seemed clear that incidental 
instruction was in~ffectual in ~proving moral judgment and in 
furthering moral conduct."l 
"An inspection of the tabulation showed that twenty-six 
of the thirty differences under systematic instruction favored 
the experimental group. 11 2 
A number of surveys indicate that intelligence has some 
influence on character development but it is not a major factor. 
Superior intelligence is helpful in enabling a child to foresee 
more clearly the consequences of certain behavior, but it does 
not quarantee that he will act in the best way. A child of 
lower intelligence can learn acceptable patterns as easily 
as he can learn undesirable ones. 
Hartshorne and May found: 
ttThat intelligence has considerable correlation. 
with performance of certain tests of honesty and moral 
knowledge but very little correlation with helpfulness, 
self-control or persistence.tt3 
1 F. R. Niss, E. K. Robb and Glatfeller, "The Results of 
the Incidental Method of Instruction in Character Education,u 
Journal £t Educational Sociology, 7:259, December, 1933. 
2 Charles C. Peters, "Summary of the Penn State 
Experiments on the Influence of Instruction in Character 
Education," Journal~ Educational Sociology, 7:265, December, 
1933. 
3 "Education for Character," Research Bulletin of thlt 
National Education Association, 12:45, March, 1934 -- ----
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From their rinding is shown: 
nEnvironment greatly out weighs heredity in 
determining speciric modes or response or conduct. 
General traits or ideals are not developed by 
talking, hearing or reading about them. Traits have 
real meaning through speciric experience. Codes or 
maxims, though sometimes helprul, orten encourage 
mere verbalism. ttl 
Research in Relation to Programs ror Character Education 
Some educators have relt that incidental work in 
character training as part or the regular school program was 
enough. More recently it has been shown that this does not 
produce the desired outcomes, especially in improving moral 
judgment. For instance, honesty was not improved by 
instruction but cooperation was. 
As Jones stresses: 
11 The obvious question concerning all results 
involving changes in opinions and knowledge is the 
degree to which improvement in opinions and knowledge 
has any counterpart in improved conduct.n2 
The advocates or the activity school probably intend to 
include such discussion, but they rail to emphasize it. rr 
thoughtrul discussion is omitted rrom activities there is 
danger or mere "doingn rather than or sincere educational 
experience. 
l Ibid., p. 79 
2 Vernon Jones, "Character Education," Review or 
Educational Research, 5:34, February, 1935. 
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Jones emphasizes the importance of the teacher's 
in:fluence: 
nThe teacher's dislikes and prejudices help 
determine a child's attitudes and behavior. A teacher 
herself should be well adjusted because of personal 
influence which she exerts on a child.ttl 
Weymouth, Mass. carries on a well planned program of 
character education. Suggestions and plana of several 
teachers at each grade level have been compiled into an out-
line for the guidance of teachers in their character teaching. 
The work planned for the second grade includes suggestions 
for games, posters, activities, dramatizations, seat work, 
and discussion. The theme is that a "thoroughbred" has 
formed the right habits and performs the desirable actions in 
each situation, and that every child should aim to be a 
thoroughbred. A different trait is emphasized every two 
montha.u2 
Research .~ Relation !£ Courses of Study in Character Education 
nThe Peace League Plantr3 has been the basis of many 
courses of study in character education. Andrews, secretary 
l . Ibid., p. 36. 
2 "A Plan .for the Development of Ideals and Right Habits,tt 
Grade II, Weymouth, Massachusetts Public Schools. 
3 Fannie F. Andrews, uA Course of Study in Goodwill,n 
Religious Education, 4:570-573,-February, 1912. 
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of the Peace League, wrote that the chief concern of the 
public school in 1912 was the development of character. The 
aim of the League's course of study in "Goodwill" was to 
promote a spirit of friendly understanding among the peoples 
of the world. Goodwill was believed to be an elemental virtue. 
A person dominated by goodwill and brotherhood must possess 
and display such virtues as kindness, truthfulness, help-
fulness, justice, patriotism, unselfishness, and comradeship. 
The Massachusetts branch of the league worked out the 
following outline for the primary grades. 
Grade I 
Kindness to playmates, animals, and 
the needy 
Generosity 
Responsibility 
Grade II 
Child's place in the home 
Helpfulness 
Obedience 
Trustworthiness in work 
Gratitude 
Peace among children 
Golden Rule 
Grade III 
Life in school and playtime 
Loyalty 
Perseverance 
Service 
Self-control 
Respect for authority 
Cheerfulness 
Peace in working together 
The course was based on the duties of an individual 
as he takes his place in society. The work was to be 
correlated with the regular program so that the child need 
2'7 
not know that he was receiving a lesson in moral training. 
The educational program then was indirect as far as the child 
was concerned, but direct and systematic on the part of the 
teacher. 
In Norfolk, Nebraska, a group of teachers under Allen 
Burkhart, Supt. of Schools, worked out a course of study in 
character education and citizenship for kindergarten through 
senior high school. The ultimate objective of the plan, 
which is being followed at the present time, is to train 
children through active participation in life situations in 
a manner to insure citizens of the noblest character possible. 
Immediate objectives as listed by Burkhart were! 
"1. To develop moral judgment- the ability 
to know what is right in any given situation. 
2. To develop moral imagination-the ability 
to picture vividly the good or evil consequences to 
.self and to others of any type of behavior. 
3. To develop all socially valuable natural 
capacities of the individual, and to direct the 
results and abilities to successfully fulfill all 
one's moral obligations."l 
Slogans, keywords, pictures, posters, bulletins and 
pamphlets are some of the materials suggested for teaching in 
each grade. Comprehensive suggestions for stories and poems 
are listed under the traits assigned for each gra~ 
1 ncourse of Study in Character Education and Citizenship, 
Elementary, Junior, and Senior High Schools, Norfolk, Nebraska. 
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In 1931, St. Louis organized a character training program 
to the end that, "Character education becomes not a by-product 
or an incident to other phases of education but a culmination 
goal to which other aims contribute.ttl. 
' Elementary school work was planned so that the following 
2_9' 
character traits would be developed: self-control, self-relianc , 
initiative, courtesy, sense of responsibility, cooperation, 
and industry. It was felt that pupil activity along the 
following lines should be helpful in establishing the desired 
traits: (l) group work in classes; (2) individual reports to 
class; (3) projects, plays, and programs; (4) debates; (5) 
extra-curricular activities; (6) socialized recitations and 
class discussions; (7) leading and conducting iessons and 
club meetings. 
White2 describes a program used with success in Lexington, 
Kentucky. The lessons were subdivided into thirty-one 
character traits, such as obedience, honesty, purity, and 
sympathy. The lessons were planned in some detail and followed 
this pattern: 
1. Introduction, a story illustrating the 
trait. 
2. Definition of the trait. 
1. Henry J. Gerling, "Character Not a By-Product," 
Journal of Education, 113:68, January, 1931. 
2 James T. White, ncharacter Lessons in American 
Biography," issued by the Character Development League, New 
========~Y==o=r=k='==l=9=0~9~·====================================================9F======== 
3. Elucidation and training, with suggestions 
for practice. 
4. Application, a brief biography of some 
great person possessing the trait. 
5. Literature, Bible stories and fables. 
6. Inspiration, quotations from literature 
and poetry. 
Lortcher1 describes a Courtesy Program which was carried 
out in a whole school as a part of a course of study in 
Character training. Through discussions, plays, and practice, 
twenty-nine responses were listed which a courteous child 
should make in every day social situations. The author reports 
the plan a successful way to develop in those children who 
have little home training some desirable behavior patterns. 
Peters believes there is being exhibited a consientious 
desire to develop worthwhile character training courses and 
suitable instruments for measuring character. 
By the early 1930 1 s, character education was taking the 
center of the stage in educational discussion. 
1 Dorothea K. Lortcher, "A Courtesy Program," Journal 
of Educational Method, 6:212-215, January, 1927. 
30 
Peters maintains: 
"The major factor in education for character 
formation must be social pressure from the group 
to which the individual belongs, mostly unconsious 
pressure to which the individual yields little by 
little without knowing it.nl 
According to Peters, teachers can somewhat shape and 
direct social pressure. Therefore, the school should set the 
stage so that the pupil gets fruitful experiences. Socially 
proffered techniques are tested, refined, and personally 
assimilated from the learner's own experience. He tries 
various techniques and selects those he finds successful or 
that he observes to be effective when used by others. The 
accepted ways are built into a body of habits. 
In sUlllllling up Peters says, 11 In all legitimate instruction 
it is the pupil himself who must accept out of the proffered 
possibilities those which he feels will work."2 
Research in Relation to Instruments for Measuring 
Character-Education --
"There are no simple measures of all-round character. 
Personal impression is the oldest and most common technique 
1 Charles c. Peters, 11 The Potency of Instruction in 
Character," Journal of Educational Sociology, 7:215, 
December, 1933. 
2 Ibid., p. 217. 
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for appraising character, as measurements of character have 
not been standardized to as great an extent as have been 
e subject matter tests. ttl 
In a list of more than sixty tests for the measurement 
of character given in the Tenth Yearbook of the National 
Education Association, only three are listed for children 
under eight years of age. 
Some of these tests, reviewed in chronological order are 
described briefly. 
Measuring habits~ good citizenship. In Teachers College 
Record for January, 1919, Upton and Chassell describe a chart 
headed "Habits and Attitudes Desirable for Good Citizenship 
in the Elementary School.n2 
The chart is divided into twenty-four headings. There 
are several sub-headings under each topic, making it fairly 
simple to rate the numerous but specific traits. A child is 
marked on those traits which are unusually well developed and 
those which need careful training. 
1 Department of Superl~tendence, The Tenth Year Book, 
"Character Education," National Education Association, 
Washington, D. D., pp. 345-346, December, 1932. 
2 Sigrid M. Upton and Clara F. Chassell, "A Scale for 
Measuring the Importance of Habits of Good Citizenship," 
Teachers College Record, 20:36-65, January, 1919. 
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Moral development of children. McGrath1 developed a 
series of tests of moral knowledge designed to find out at 
what age the child is most keenly alive to certain virtues and 
faults. The child is questioned whether it is a sin to do 
certain things and what should be done under given conditions. 
A vocabulary test asks the child to indicate which qualities 
he would like to possess. Another vocabulary test asks him 
to cross out the thing that to him is the worst. 
These tests measure moral knowledge rather than habits 
or responses to every day situations. 
Rating capacities and attitudes. Hughes 2 gives a list of 
twelve traits on which fifty children are to be rated. The 
rater selects from two to five names of children who rate 
highest on a given quality; then from ten to fifteen children 
who are superior; from two to five who rate lowest are chosen 
next; ten are rated inferior to average; the remaining names 
are rated as average. 
This method would merely rank a child in comparison 
with the other children in his group. It would not always 
be possible to know fifty children equally well to rate them 
according to this plan. 
1 Marie c. McGrath, "A Study of the Moral Development 
of Children," Psychological Monographs. Vol. XXXII, No. 2, 
Psychological Review Company, Princeton, New Jersey, pp. 
166-173, 1923. 
2 w. Hardin Hughes, 11A Rating Scale for Individual 
Capacities, Attitudes, and Interests,n Journal of Educational. 
Method, 3: 56-b5, October, 1923. 
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Planning and practicing trait actions. Chartres1 gives 
a rating scale in which trait actions are worked out on two 
dif'f'erent levels, the level of' planning and the level of' 
practice. That is to say, when one is conf'ronted with a 
situation, one has to decide what to do, and then one must 
do it. 
"Only as the ideal is applied to specif'ic situations is 
it possible for it to aff'ect behavior. 112 
A series of' situations to which the traits could be 
applied was made by a group of' teachers. The number of' 
situations described is quite compre~ensive and therefore 
suggestive to a teacher in noting the numerous situation 
described in which honesty should be practiced in regard to 
money, property, selling, and many other circumstances. 
Forty-six situations deal with the use and .care of' property. 
There are twenty-f'our cases in which courtesy should be 
applied, also promises, twenty-two; games, eighteen; social 
relations, f'ourteen; class recitations, f'ourteen; statements, 
thirty; directions, nineteen; and examinations, twelve. 
1 w. w. Chartres, nideals, Situations, and Trait Actions, 
II," ~ Elementary School Journal, 25:424, Februa.ry, 1925. 
2 Cha~tres, Loc.cit. 
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A picture preference test. Woodrow1 presents a series of 
forty-four life like pictures of children doing what an adult 
regards as good or bad. The child is told to mark with a 
cross the picture he likes best; two crosses the next best; 
and three crosses for the one he likes the third best in each 
group of four pictures. 
Since there is no mention of which is good or bad there 
is the possibility that the child might be attracted by the 
drama of the pictures depicting bad actions, and make his 
choice with the wrong idea in mind. 
The ideal average in traits. Blanton and Blanton2 
describe the "Cross on the Line tl method used to rate the child 
on fourteen different traits. A cross in the middle of the 
line indicates that the rater believes the child has arrived 
at the ideal average. A cross at either end would indicate 
either lack or over development of the trait. Three short 
paragraphs about the average and extreme over development or 
under development of the characteristic aid the rater in 
making his judgment. This is an indication that a middle 
point in trait development tends to be more satisfactory than 
1 Herbert Woodrow, nA Picture Preference Character Test," 
Journal of Educational Psychology, 17: 519-531, November, 1926. 
2 Smiley Blanton and Margaret Blanton, Child Guidance 
{New York: The Century Company, 1927) pp. 241-287. 
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either extreme. 
Securing moral judgments of first grade children. 
Carmichae11 purports to find out if first grade children 
know the accepted correct responses in a situation to which 
they often respond with a misrepresentation of facts. Stories 
are read to children and they are asked to indicate what the 
child in the story ought to do. This should prove helpful 
if the teacher can see improvements in the child's behavior 
in real situations similar to those in the stories. 
Ideas ~ right and wrong. Jones 2 describes sixteen 
situations involving moral choices with four solutions for 
each situation. A response is marked by the child with "R 11 , 
"W", or "E 11 , indicating that he thinks the action was right, 
wrong, or excusable. The main fault with this test is that 
even adults do not agree as to the right solution of each 
situation. 
The conclusion from this test was: "Teachers can guide 
children (1) by giving them solutions to problems, or (2) 
by assisting them to master methods of reaching their own 
solutions.u3 
1 A. M. Carmichael, "Moral Judgments of' First Grade 
Children and a Method of Securing Them," Elementary School 
Journal, 29: 681-690, May, 1929. 
2 Vernon Jones, nrdeas on Right or Wrong Among Teachers 
and Children,n Teachers College Record, 30: 529-540, March, 
1929. 
3 Ibid., p. 540. 
Was it right? Another similar test is reported by 
Egan. 1 A situation is described and the action that was taken. 
The child answers the question, was it right? This indicates 
whether or not the child knows what the right action should 
be in the given situation. 
Citizenship traits. Foster and Wilcox2 have worked out a 
method whereby the teacher and the child together chart the 
child's profile of character traits. Eleven citizenship traits 
are carefully defined. The teacher and the child study each 
trait and decide where the child stands in his development of 
the trait. Each trait is described under five headings-needs 
attention (needs more development), moderately satisfactory,-
and if the trait tends toward over development it may be also 
moderately satisfactory or needs attention (needs to be 
suppressed.) 
This test is useful in showing clearly that a trait may 
be developed to such an exte~that it is no longer desirable. 
1 Joseph B. Egan, ttcha.racter Workshop," The Egan Monthly 
Service in Character Training, Journal of Education, p. 460, 
December, 1931 
2 Violet H. Foster and Edna B. Wilcox, 11From a Report 
Card for a Character Training Program,n Childhood Education, 
8: 305-312, February, 1932. 
Scale for rating school habits. Cornell and Cox1 lists 
certain desirable school traits such as: attention, neatness, 
honesty, interest, initiative, ambition, persistence, 
reliability, ·and stability. The teacher evaluator checks 
the items under each trait and also statements on the back or 
the test which indicate how the teacher gained her knowledge 
or the child. 
These statements imply a knowledge or the child outside 
the school situation. In large, public school classes, a 
difficulty is presented here. 
Telling what the child does. Baker2 presents a test the 
purpose or which is to test tendencies in behavior by sampling 
the behavior which is actually taking place. Behavior attitude 
are expressed in the reactions to a multitude or common 
place situations. Five types or activities are included: 
school, home, play, social, ethical, and moral. 
A study or the items often impresses an adult that ther~ 
are so many exceptions and qualifying conditions as to render 
such a test impractical. The test assumes a wider knowledge 
or the child than most teachers or large classes are able 
to have. 
1 E. L. Cornell and W. W. Coxa, 11New York Rating Scales 
for School Habits," World Book Company, Yonkers-on-Hudson, 
New York, 1927. 
2 Harry J. Baker, "Telling What I Do,u Public School 
Publishing Company, Bloomington, Illinois, 1930. 
Scale for the study of behavior problems and problem 
1 tendencies in children. Haggerty-Olson-Wickman assume in the 
use of this scale that all children are problem children, but 
that they are so in varying amounts. The scale is divided 
into two parts: Schedule A and Schedule B. Schedule A is 
designed to locate problem children through a record of overt 
behavior proplems, while Schedule B covers personal character-
istics on a variety of traits, regardless whether or not the 
behavior described would be called a behavior problem. 
This test should primarily help to stimulate, direct, 
and improve research in the behavior problems of children. 
The danger in its use is that unwise and untrained persons 
may use the scales so that they increase maladjustment rather 
than correct the conditions that the resultant scores reveal. 
Pupil portraits. Pinter, Maler, Forlans, and Axelrod2 
measure several aspects of adjustment in their test. It 
consists of short descriptions of children involving specific 
forms of conduct and attitudes which are indicative of 
adjustment both at school and at home. It is primarily for 
grades four to nine so is not practical for my use. 
1 Haggerty-Olson-Wickman, nBehavior Rating Schedules," 
World Book Company, Yonkers-on-Hudson, New York, 1930. 
2 Pinter, Maler, Forlans, Avelrod, ttPupil Portraits" 
Bureau of Publications, Teachers College, Columbia University, 
New York, 1938. 
~ 2£ Personality. Thorpe, Tiegs, and Clarkl purport 
to identify and reveal the status of certain highly important 
factors in personality and social adjustment usually designated 
as intangibles. The test aims to portray to what extent the 
pupil is adjusting to the problems and conditions which 
confront him and to what extent he is developing a normal, 
happy, and socially effective personality. The test is 
organized under two headings: self-adjustment and social 
adjustment. Self-adjustment i~ broken down into self-reliance, 
sense of personal worth, sense of personal freedom, feeling 
of belonging, feeling from withdrawing tendencies, and 
freedom from nervous systems. The second part, social 
adjustment, is broken down into social standards, social 
skills, freedom from anti-social tendencies, family relations, 
school relations, and community relations. 
This test is a measure of total personality intended 
for grades four to nine and, therefore, only suggestive for 
my study. 
1 Thorpe, Tiegs, Clark, ttcalifornie. Test of Personality," 
Elementa·ry Form A, ttcalifornia Test Bureau, Los Angeles, 
California, 1942. 
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1 The measurement of social maturity. Doll in his scale 
for measuring social maturity provides a definite outline of 
detailed performance in respect to which children show a 
progressive capacity for looking after themselves and for 
participating in those activities which lead toward ultimate 
independence as adults. The items are arranged in order of 
increasing average difficulty in: self-help, self-direction, 
locomotion, occupation, communication, and social relations. 
For the test to be of utmost value, the evaluator must 
have a knowledge of the child other than in his school 
environment. 
Summary 
The research in relation to character education has 
been reviewed under five headings; (1) Research in Relation 
to Character from Communal Times to the Present Century; (2) 
Research in Relation to Surveys of Character Education; (3) 
Research in Relation to Programs for Character Education; {4) 
Research in Relation to Courses of Study in Character 
Education; (5) Research in Relation to Instruments for 
Measuring Character Education. 
In the history of character education from primitive 
tribal life to the present time, there has always been an 
1 Edgar Doll, nviniland Social Maturity Scale,tt 
Educational Test Bureau, Minneapolis, Nashville, Philadelphia, 
1947. -
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underlying religious aim in education. This underlying aim 
has rluctuated rrom a place or prominence to a place or 
absurity, but it never has been completely absent. 
The savage attempted to build a body or habits ror daily 
living; the early Jews emphasized reverence; the Greeks 
stressed the civic virtues; while the people or the Middle 
Ages regarded temperance as the root or all virtues. The 
Rerormation brought about the beginning or selr-interpretation 
and rreedom or thought. Educators in the seventeenth and 
eighteenth century began to be interested in the "whole child.n 
The American colonists stressed religion and later emphasized 
traits which were necessary ror the citizens of a democracy. 
After the beginning of the twentieth century interest grew in 
character surveys, programs, courses of study and testing 
programs. 
Surveys showed that character education has an important 
place in education as a whole. The newer emphasis is upon 
action of doing good, rather than the old traini~~ which 
stressed the subducing of undesirable traits. Direct and 
indirect character teaching result in improvement of character. 
Programs which aim for specific responses to particular 
situations are more helpful than those which give general-
izations. The cooperation of the child should be secured by 
making the desired conduct attractive. 
Courses of study are a help to the teacher. They should 
include procedures ror the recognition, understanding, and 
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solving of the individual problems that arise in the class 
room. Situations should be planned which call forth desirable 
traits. 
Character tests are useful in determining the results 
of what has been taught and what needs to be emphasized. 
Moral knowledge and ideals must be applied to specific 
situations in order to influence conduct. Testing tends to 
indicate which character traits are developed to a satis-
factory point and those which need to be developed. 
It may be noted that surveys, programs, courses of 
study, and tests have this in common: they are all aiming 
to improve and strengthen character by means of presenting 
better methods of character education. There still remains, 
however, a need for suitable devices for measuring the 
character of young children. 
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·CHAPTER III 
PLAN OF PROCEDURE 
Introduction 
From the literature reviewed, it may be assumed that 
instruction can direct growth in character quite as well as 
it can direct growth in intellectual ability and physical 
power. 
To construct and use a new instrument for the deter-
mination of character growth in a group of second and third 
grade children is the purpose of this study. 
A planned program of character instruction emphasizing 
the six traits to be evaluated by this instrument was made 
by the homeroom teacher of this combination aeco~d and third 
grade. She carried on this program for a period of ten 
weeks with the pupils of these two grades. The pupils were 
evaluated for each of the six traits before the planned 
program and after the ten week interval of instruction by 
four evaluators: the homeroom teacher, the student teacher, 
the music teacher, and the art teacher. 
Selection of Traits for the Instrument 
- --
The testa reviewed in the previous chapter list so many 
different traits that it is impossible to select any trait 
or group of traits as being critical factors in character 
development. 
From careful study of the tests reviewed, from p~rsonal 
experience with young children, and from careful consideration 
of the needs of the stress and strain of our times, these six 
items have been selected: courtesy, health habits, cooperative· 
initiative, honesty and truthfulness, obedience, and self-
control. 
These six traits are not chosen at random, rather they are 
selected deliberately. Although courtesy is not a character-
istic with deep emotional roots, it is based on a consideration 
for others. Courtesy that is prompted by kindness and thought-
fulness, rather than courtesy that is mere outward form, is the 
point of emphasis. Common courtesies of form, of course, are 
also included, the child to be at ease must conform naturally 
to the customs of polite society. These several implications 
in the term courtesy demand constant and persistent daily 
practice if growth is to be both apparent and measurable. 
Health habits are included in the list of characteristics 
not because of its moral significance, but because good health 
habits are one indication of a socially well-adjusted child. 
Some health habits are related to courtesy. Some are related 
to self-control. Others give evidence of a wholesome outlook 
on life. 
Very young children like to help themselves and others. 
Although their gestures of cooperation may prove to be a 
hindrance, the desire to be helpful should be encouraged and 
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guided. The primary grade child can learn through simple 
routine tasks to perceive the needs of others and to give 
aid and thus develop "cooperative initiative.tt 
Honesty and truthfulness are basic virtues;the primary 
school program should give abundant opportunity to practice 
honesty and truthfulness. 
The emphasis upon freedom has in recent years tended to 
neglect training in obedience. However, the time now seems 
ripe for insisting upon obedience. Emergencies such as air 
raid drills demand prompt action to commands. More and more 
in these days of stress, regulations will require the 
cooperation of the public including children. 
Self-control is basic to a well-integrated character. 
Serving to balance the emotions, it is needed early in group 
contacts. The child who practices self-control grows 
increasingly dependent upon his power to command his own 
actions and decreasingly dependent upon outside pressure. 
These traits then were deliberately chose from a long 
list. They were selected from those which pertain to every 
day living of the primary school child. 
~t was now necessary to construct an instrument for 
measuring these traits and to plan for its experimental use. 
In the construction of this instrument, directions were made 
brief and simple. Practices to be evaluated were stated in 
positive rather than negative terms. Actual practice of the 
trait was noted rather than the child's knowledge of what 
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ought to be done. 
Construction of the Instrument 
It was planned to have the instrument self-explanatory. 
The first page of the instrument gives the directions for 
scoring. The succeeding pages define each of the six traits 
in turn and illustrate evidences of its practice in the daily 
life of the child. Beside each practice are four boxes for 
the recordings of the four evaluators: the homeroom teacher, 
the student teacher, the music teacher, and the art teacher, 
respectively. 
The final page of the test is a summary sheet giving the 
evaluations by the four evaluators for each of the six traits 
before and after the planned program. The composite score and 
the average score,.for each trait is given and in addition a 
summary score for each pupil by each evaluator. 
Scoring ~ Instrument 
The teacher was instructed to read the definition of the 
trait and the ten specific practices demonstratin~ the trait. 
She was asked to check each practice which she observed the 
child performing habitually. If she was reasonably sure of a 
child's response she should check the practice even though 
she had not had the opportunity to observe the exact situation. 
The test was scored in the following manner: 
1. Each action which the evaluator observed 
at all times counted 2 points 
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2. Each action which the evaluator observed 
usually counted 1 point 
3. Each action which the evaluator observed 
sometimes counted 0 points 
4. Each action which the evaluator observed 
seldom counted 1 point 
5. Each action which the evaluator never 
observed counted 2 points 
The sum of the scores of the ten practices bec~e the 
score for the trait. A perfect score for each trait was 20 
points. 
Use of the Instrument 
- - - ---"'---'-----~ 
In the first place the instrument was used by the four 
teachers who have contact with the pupils of the second and 
third grade. In the second place, it was used by the same 
f'our teachers after a ten week interval of' planned character 
instruction emphasizing the six traits. It was expected that 
after a ten week interval had elapsed between these two 
evaluations that gains or losses could be shown. 
The evaluators used what is known as the observation 
technique for making their evaluations. 
"Direct observation of behavior has recently come to 
be regarded by some as a scientific procedure."1 
1 Carter V. Good, A. S. Baur, and D. E. Seates, The 
Methodology of Educational Research, (D. Appleton-Century 
Company, New York, 1935), p. 391. 
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A record of actual situations with the resulting 
responses made by the child may not be scientifically accurate, 
but it is of great value when dealing with such an intangible 
thing as character. 
In order to check the practices the teacher made 
observations over a period of time, thus the evaluation was a 
picture of the child 1 s character based upon habitual practice. 
Continuous directed observation leads to better understanding 
which is of basic importance for effective teaching, and 
should result in better spontaneous conduct. 
In the process of evaluating a group of children, the 
teacher cannot avoid becoming conscious of the strengths 
and weaknesses of individuals and the class. The regular use 
of some evaluating device should insure consistent provision 
for character growth. 
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CHAPTER IV 
ANALYSIS OF DATA 
Introduction 
The data were analyzed to show: 
1. Individual growth in the six character traits 
after a planned progrrum for pupils of both the 
second and third grade. 
2. Average growth in the six individual traits after 
a planned program for the same two groups. 
3. Rank order of growth in the six character traits 
after a planned program for the same two groups. 
4. Sex differences as shown by a comparison of 
growth in each trait for each grade. 
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Trait 
Courtesy 
Health 
Habits 
Cooperative 
Initiative 
Honesty 
Obedience 
Self-control 
Summary 
TABLE I 
SffivtMARY OF THE EVALUATIONS OF INDIVIDUAL TRAITS FeR ONE 
PUPIL IN GRADE III BEFORE AND AFTER A PLANNED PROGH.AM 
Homeroom Student Music Art 
Teacher Teacher Teacher Teacher 
Before After Before After Before After Before After 
12 14 9 14 11 12 12 12 
9 20 10 18 8 17 9 17 
9 18 9 17 7 15 7 14 
12 20 10 19 9 19 9 18 
10 20 10 20 10 18 10 18 
12 12 10 12 10 12 8 12 
64 104 58 100 55 93 56 91 
• 
Composite . 
Score Diff. :S 
Before~After 5 
J-1 
C) 
44 52 8 2 
36 72 36 9 
32 64 32 8 
40 76 36 9 
40 76 36 9 
40 48 8 2 
232 388 156 39 
In Table I, the evaluations are designated by the 
position of the evaluator. This table shows (1) ratings for 
the six traits before and after the planned progrrum by each 
evaluator; (2) composite ratings of these with the difference 
between; (3) runount of growth at the end of the ten week 
interval; (4) summary rating for the six traits by each 
evaluator. 
This table is inserted to show the manner in which the 
writer summarized the scores for each child. All future 
tables will be based on summarized group data. 
It is immediately apparent from the assembled data in 
Table I which was taken from the summary sheet of the srume 
form of the test administered twice, before the planned 
program and after the planned program that: 
1. The pupil showed an increase in composite score after 
the ten week interval of a planned program of in-
struction emphasizing the six character traits. 
2. The range of growth in the six character traits is 
from two to nine. 
3. The greatest growth is seen in health habits, honesty, 
and obedience. 
4. Ratings by special teachers and student teacher are 
lower than those of the homeroom teacher. 
5. Least growth is seen in courtesy and self-control. 
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TABLE II 
GROWTH IN COURTESY BY SECOND 
GRADE PUPILS 
e 
Pupil Before After Growth Planned Program Planned Program 
1 8 12 4 
2 15 13 -2 
3 11 13 2 
4. 6 12 6 
5 8 12 4 
6 10 14 4 
7 3 10 7 
8 8 11 3 
9 13 18 5 
10 4 5 1 
11 -2 9 11 
12 6 14 8 
13 6 13 7 
14 -6 1 7 
15 11 14 3 
16 -3 -1 2 
17 -1 15 16 
-
18 8 9 1 
19 1 11 10 
Total Score 106 205 99 
Average 5.5 10.7 5.2 
Table II shows individual growth in Courtesy by nine-
teen second grade pupils; the total score ror the class berore 
and arter the planned program; and the average growth or the 
class as a whole in this trait. The rigures in the rirst 
column rrom one to ten represent the boys in grade II, 
whereas the rigures rrom eleven to nineteen represent the 
girls in grade II. The rigures in the second column represent 
the average ror the trait as given by the rour evaluators 
berore the planned program. The rigures in the third column 
represent the average ror the trait arter the planned Program. 
The rigures in the rourth column represent growth in the trait 
at the end or the ten week instructional program. The total 
score and average is given at the end or each column. 
From an examination or the assembled data it may be 
seen that: 
1. The scores in Courtesy berore the planned program 
range rrom minus six to plus rirteen. 
2. The scores in Courtesy arter the planned program 
range rrom minus one to plus eighteen. 
3. Total score berore the planned program is 106. 
4. Total score arter the planned program is 205. 
5. There is evidenced a growth or 99. 
6. The average score berore the planned program is 5.5 
7. The average score arter the planned program is 10.7 
8. The average growth in courtesy is 5.2. 
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Tables III, IV, V, VI, and VII are handled in the same 
manner as Table II. 
Data for these tables are assembled from the summary 
sheet of the same for.m or the teat administered twice--before 
and after a planned program emphasizing the six traits. 
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TABLE III 
GROWTH IN HEALTH HABITS BY 
SECOND GRADE PUPILS 
e Before After Pupil Planned irogram Planned ;t>rogram Growth 
1 8 9 1 
2 9 10 1 
3 9 18 9 
4 8 13 5 
5 4 15 11 
6 11 19 8 
7 1 7 6 
8 8 12 4 
9 6 20 14 
10 2 4 2 
11 -3 8 11 
12 11 20 9 
13 7 20 13 
14 6 7 1 
15 11 18 7 
16 -1 5 6 
17 10 13 3 
18 -2 5 7 
-
19 2 13 11 
Total 107 236 129 
Average 5.6 12.4 6.8 
From an examination of the assembled data in Table III it 
may be seen that: 
1. The score in Health Habits before the planned program 
range from minus 3 to plus eleven. 
2. The score in Health Habits after the planned program 
range from four to twenty. 
3. The growth in Health Habits ranges from one to fourteen. 
4. The total before the planned program was 107. 
5. The total after the planned program was 236. 
6. The average score for the calss before the planned 
program was 5.6. 
7. The average score for the class after the planned 
program was 12.4. 
8. The average growth for the calss was 6.8. 
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TABLE IV 
GROWTH IN COOPERATIVE INITIATIVE 
BY SECOND GRADE PUPILS 
Pupil Before After Planned Program Planned Program Growth 
1 12 12 0 
2 9 10 1 
3 8 16 8 
4 0 12 12 
5 6 18 12 
6 9 18 9 
7 -4 7 11 
8 0 10 10 
9 8 15 7 
10 -2 4 6 
11 10 17 7 
12 5 18 13 
13 5 15 10 
14 4 6 2 
15 11 16 5 
16 -2 6 8 
17 7 13 6 
18 -4 6 10 
e 19 0 8 8 
Total 82 227 145 
Average 4.3 11.9 7.6 
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From an examination of the assembled data in Table IV 
it may be seen that: 
1. The scores in Cooperative Initiative before the 
. 
planned program range from minus four to plus twelve. 
2. The scores after th~ planned program range from four 
to eighteen. 
3. Growth ranges from zero to thirteen. 
4. The total class score before the planned program 
is 82. 
5. The total class score after the planned program 
is 227 
6. The total growth score is 145. 
7. The average class score before the program is 4.3. 
8. The average class score after the planned program 
is 11.9. 
9. The average growth score is 7.6. 
Pupil 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
Total 
Average 
TABLE V 
GROWTH IN HONESTY AND TRUTHFULNESS 
BY SECOND GRADE PUPILS 
Before Af'ter 
Planned .t'rogram Planned Program 
10 6 
12 13 
10 19 
5 10 
6 16 
10 20 
8 10 
10 12 
10 20 
5 10 
10 18 
10 20 
15 16 
-10 3 
10 19 
10 6 
11 20 
6 8 
0 11 
148 257 
7.7 13.5 
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Growth 
-4 
1 
9 
5 
10 
10 
2 
2 
10 
5 
8 
10 
1 
13 
9 
-4 
9 
2 
11 
109 
5.8 
From a study of the assembled data in Honesty and 
Truthfulness it is shown that: 
1. The scores range from minus ten to plus fifteen 
before the planned progr~. 
2. The scores range from three to twenty after the 
planned progr~. 
3. The growth scores range from minus four to plus 
thirteen. 
4. The total class score before the progr~ is 148. 
5. The total class score after the planned progr~ 
is 257. 
6. The total growth score is 109. 
7. The average for the trait before the planned 
progr~ is 7.7. 
8. The average for the trait after the planned program 
is 13.5. 
9. The average growth in the trait is 5.8. 
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TABLE VI 
GROWTH IN OBEDIENCE BY SECOND 
GRADE PUPILS 
- Pupil Before After Growth Planned Program Planned Program 
1 9 11 2 
2 11 15 4 
3 10 19 9 
4 4 11 7 
5 10 13 3 
6 10 19 9 
7 6 10 4 
8 10 19 9 
9 11 20 9 
10 10 10 0 
11 6 17 11 
12 11 20 9 
13 10 19 9 
14 0 4 4 
15 10 18 8 
16 2 2 0 
17 10 20 10 
18 4 11 7 
19 2 12 10 
Total 146 270 124 
Average 7.7 14.2 6.5 
From an examination of the assembled data in Table VI 
it may be seen that: 
1. The scores in Obedience range from two to eleven 
before the planned program. 
2. The scores in Obedience range from two to twenty 
after the planned program. 
3. The growth in Obedience ranges from two to eleven. 
4. Total score before the planned program is 146. 
5. Total score after the planned program is 270. 
6. Total growth in this trait by the class is 124. 
7. Average score before the planned program is 7.7. 
8. Average score after the planned program is 14.2. 
9. The average growth in Obedience is 6.5. 
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Pupil 
1 
2 
3 
4 
5 
6 
'7 
8 
9 
10 
11 
12 
13 
14 
15 
16 
1'7 
e 18 
19 
Total 
Average 
TABLE VII 
GROWTH IN SELF-CONTROL BY 
SECOND GRADE PUPILS 
Befor~ After 
Planned Program Planned Program 
5 2 
6 13 
10 12 
2 3 
6 '7 
10 16 
2 3 
6 15 
10 19 
6 '7 
4 13 
'7 1'7 
8 14 
-3 3 
10 14 
3 4 
5 18 
-3 2 
5 9 
99 191 
5.2 10.0 
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Growth 
-3 
'7 
2 
1 
1 
6 
1 
9 
9 
1 
9 
10 
6 
6 
4 
1 
13 
5 
4 
92 
4.8 
-From an examination of the assembled data it may be 
seen that: 
1. The scores in Self-eontrol range from minus three 
to plus ten before the planned program. 
2. The scores in Self-control range from two to eighteen 
after the planned program. 
3. The growth in Self-control ranges from three to 
thirteen. 
4. The total class score before the planned program is 99 
5. The total class score after the planned program is 191 
6. The total growth score is 92. 
7. The grade average before the planned program is 5.2. 
8. The grade average after the planned program is 10.0. 
9. The average growth in Self-control is 4.8. 
TABLE VIII 
RANK ORDER OF GROWTH IN TEE 
SIX CHARACTER TRAITS OF SECOND 
GRADE CHILDREN 
Trait Amount of Growth 
Cooperative Initiative 7.6 
Health Habits 6.8 
Obedience 6.5 
Honesty and Truthfulness 5.8 
Courtesy 5.2 
Self-control 4.8 
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From an examination of the assembled data it may be 
seen that: 
1. This group of second grade children have shown the 
most improvement in Cooperative Initiative. This may be 
attributed to the fact that the homeroom teacher has been 
emphasizing this trait through class discussion. Regular 
habits may be responsible for some of the growth in practicing 
Health Habits. The growth in Obedience, Honesty and Truth-
fulness, and Courtesy evidenced some improvement. It may be 
of interest to note here that lack of self-control is more 
evident in those children who are least successful in their 
work. 
The writer was interested in comparing the amount of 
growth for boys and girls on each trait. The following tables 
are indicative of sex differences as shown by a comparison 
of total and average growth. The tables are arranged by 
grade and trait. 
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Boys 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
Total 10 
Average 
TABLE IX 
COMPARATIVE GROWTH IN COURTESY BETWEEN 
SECOND GRADE BOYS AND GIRLS 
Growth 
4 
-2 
2 
6 
4 
4 
7 
3 
13 
4 
45 
4.5 
Girls 
11 
12 
13 
14 
15 
16 
17 
18 
19 
9 
Growth 
11 
8 
7 
7 
3 
2 
16 
1 
10 
65 
7.2 
This table shows a comparative growth in Courtesy 
between ten second grade boys and nine second grade girls. 
The numbers one to ten represent the ten second grade boys, 
and the numbers eleven to nineteen represent the nine second 
grade girls. The data for this table were assembled from the 
data of Table II, the tables X to XIV which follow were 
handles in the same manner. The data for these tables were 
assembled from Tables III, IV, V, VI, and VII respectively. 
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From an examination of the assembled data in Table IX 
it may be seen that: 
1. The growth range in Courtesy for the boys in grade II 
is from minus two to plus thirteen. 
2. The total growth is 45. 
3. The average growth is 4.5. 
4. The growth range in Courtesy for the girls in grade II 
is from one to sixteen. 
5. The total growth is 65. 
6. The average growth is 7.2. 
7. The total growth in Courtesy of the girls exceeds 
that of the boys by 20. 
8. The average growth of the girls in Courtesy exceeds 
that of the boys by 2.7. 
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Boys 
1 
.2 
3 
4 
5 
6 
7 
8 
9 
10 
Total 10 
Average 
TABLE X 
COMPARATIVE GROWTH IN HEALTH HABITS 
BY SECOND GRADE BOYS AND GIRLS 
Growth Girls 
1 11 
1 12 
9 13 
5 14 
11 15 
8 16 
6 17 
4 18 
14 19 
2 
61 9 
6.1 
Growth 
11 
9 
13 
1 
7 
6 
3 
7 
11 
68 
7.5 
From an examination of the assembled data in Table X, 
may be seen that: 
1. The growth range in Health Habits for the boys in 
grade II is from one to fourteen. 
2. The total growth for the boys is 61. 
3. The average growth for the boys is 6.1. 
4. The growth range in Health Habits for the girls is 
from one to thirteen. 
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it 
Boys 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
Total 
5. The total growth is 68. 
6. The average growth is 7.5. 
7. The total growth of the girls in Health Habits exceeds 
that of the boys by 7. 
8. The average growth of the girls in Health Habits 
exceeds that of the boys by 1.4. 
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TABLE XI 
COMPARATIVE GROWTH IN COOPERATIVE INITIATIVE 
BY SECOND GRADE BOYS AND GIRLS 
Growth Girls Growth 
0 11 7 
1 12 13 
B 13 10 
12 14 2 
12 15 5 
9 16 8 
11 17 6 
10 18 10 
7 19 8 
6 
76 9 69 
Average 7.6 7.6 
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From an examination of the assembled data in Table XI, 
it may be seen that: 
1. The growth range in Cooperative Initiative for the 
boys is from zero to twelve. 
2. The total growth for the boys is 76. 
3. The average growth for the boys is 7.6. 
4. The growth range in Cooperative Initiative for the 
girls in grade II is from two to thirteen. 
5. The total growth for the girls is 69. 
6. Tne average growth for the girls is 7.6. 
7. The total growth of the boys in Cooperative Initiative 
exceeds that of the girls by 7. 
8. The average growth of both boys and girls is 7.6. 
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Boys 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
TABLE XII 
COMPARATIVE GROWTH IN HONESTY AND TRUTHFULNESS 
BY SECOND GRADE BOYS AND GIRLS 
Growth Girls Growth 
-4 ll 8 
1 12 10 
9 13 1 
5 14 13 
10 15 9 
10 16 -4 
2 17 9 
2 18 2 
10 19 11 
5 
Total 10 50 9 59 
Average 5.0 6.5 
From an examination of the assemb~ed data, it may be 
seen that: 
1. The growth range in Honesty and Truthfulness for the 
boys is from minus four to plus ten. 
2. The total growth for the boys is 50. 
3. The average growth for the boys is 5.0. 
4. The growth range in Honesty and Truthfulness for the 
girls is from minus four to plus thirteen. 
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5. The total growth for the girls is 59. 
6. The average growth for the girls is 6.5. 
7. The total growth of the girls exceeds that of the 
boys by 9. 
8. The average growth of the girls exceeds that of the 
boys by 1.5. 
TABLE XIII 
COMPARATIVE GROWTH IN OBEDIENCE 
BY SECOND GRADE BOYS AND GIRLS 
Girls 
11 
12 
13 
14 
15 
16 
17 
18 
19 
9 
Growth 
11 
9 
9 
4 
8 
0 
10 
7 
10 
68 
73 
From an examination of the assembled data in Table XIII, 
it may be seen that: 
1. The growth range in Obedience for the boys in grade II 
is from zero to nine. 
2. The total growth is 56. 
3. The average growth is 5.6. 
4. The growth range in Obedience for the girls of grade II 
is from zero to eleven. 
5. The total growth is 68. 
6. The average growth is 7.5. 
7. The total growth of the girls in Obedience exceeds 
that of the boys by 12. 
8. The average growth of the girls in Obedience exceeds 
that of the boys by 1.9. 
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e Boys 
1 
2 
3 
4 
5 
6 
'7 
8 
9 
10 
Total 10 
TABLE XIV 
COMPARATIVE GRO~TTH IN SELF-CONTROL 
BY SECOND GRADE BOYS AND GIRLS 
Growth 
-3 
'7 
2 
1 
1 
6 
1 
9 
9 
1 
34 
Girls 
11 
12 
13 
14 
15 
16 
1'7 
18 
19 
9 
Growth 
9 
10 
6 
6 
4 
1 
13 
5 
4 
58 
Average 6.4 
From an examination of the assembled data in Table XIV, 
it may be seen that: 
1. The growth range in Self-control for the boys in 
grade II is from minus three to plus nine. 
2. The total growth for the boys is 34. 
3. The average growth for the boys is 3.4. 
4. The growth range in Self-control for the girls is 
from one to thirteen. 
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5. The total growth for the girls is 58. 
6. The average growth for the girls is 6.4. 
7. The total growth in Self-control of the girls exceeds 
the boys by 24. 
8. The average growth in Sell-control of the girls 
exceeds the boys by 3.0. 
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TABLE XV 
GROWTH IN COURTESY BY 
THIRD GRADE PUPILS 
-
Before After 
Pupil Planned Program Planned Program Growth 
1 11 15 2 
2 8 12 4 
5 14 12 -2 
4 10 14 4 
5 7 9 2 
6 6 8 2 
7 5 10 7 
8 -2 10 12 
9 -3 2 5 
10 8 10 2 
11 4 10 6 
12 11 15 4 
13 10 14 4 
14 10 15 5 
15 8 9 1 
16 8 9 1 
17 12 14 2 
18 8 16 8 
19 10 14 4 
20 1 11 10 
21 6 15 7 
22 10 12 2 
Total 160 252 92 
Average 7.2 11.4 4.2 
Table XV shows individual growth in Courtesy by twenty-two 
third grade children; the total score for the class before and 
after the planned progrrum; and the average growth of the class 
as a whole in this trait. The figures from one to ten in the 
first column represent the boys in grade III, whereas the 
figures from eleven to twenty-two represent the girls in grade 
III. The figures in the second column represent the average 
for the trait before the planned program. The figures in the 
third column represent the average for the trait after the 
planned,program. The averages were compiled from the individual 
scores of the four evaluators. The figures in the fourth 
column represent growth in the trait after a ten week interval 
during which time an instructional program emphasizing the 
trait had been given to this group. The total score and average 
score is given at the end of each column. 
that: 
From an examination of the assembled data it may be seen 
1. The scores in Courtesy before the planned program 
range from minus three to plus fourteen. 
2. The scores in Courtesy after the planned program range 
from two to sixteen. 
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3. The total score before the planned progrrum is 160. 
4. The total score after the planned program is 252. 
5. There is evidenced a growth of 92. 
6. The average score before the planned program is 7.2. 
7. The average score after the planned program is 11.4. 
8. The average class growth in courtesy is 4.2. 
Tables XVI,XVII,XVIII,IX, and XX are handled in the same 
manner as table XV. 
Data for these tables are assembled from the summary 
sheet of the same form of the test administered twice before 
and after a planned character instructional program 
emphasizing the six traits. 
Pupil 
1 
2 
3 
4 
5 
6 
7 
8 
9 
TABLE XVI 
GROWTH IN HEALTH HABITS BY THIRD GRADE 
CHILDREN 
Before After 
Planned Program Planned Program 
10 19 
8 9 
8 6 
10 20 
8 12 
8 10 
6 10 
6 12 
3 10 
Growth 
9 
1 
-2 
10 
4 
2 
4 
6 
7 
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10 8 10 2 
11 4 10 6 
12 10 12 2 
13 12 15 3 
14 8 16 8 
I 15 10 20 10 
16 12 20 8 
17 12 20 8 
18 14 20 6 
19 12 15 3 
20 8 15 7 
21 8 16 8 
22 12 15 3 
Total 197 312 115 
Average 8.9 14.1 5.2 
From an examination o~ the assembled data in Table XVI 
it may be seen that: 
1. The scores in Health Habits before the planned program 
range from three to fourteen. 
2. The scores in Health Habits after the planned program 
range from six to twenty. 
3. The growth in Health Habits ranges from two to plus 
ten. 
4. The total before the planned program was 197. 
5. The total after the planned program wa.s 312. 
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6. 
7. 
8. 
9. 
Pupil 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
14 
15 
The total growth was 115, 
The average score f'or the class bef'ore the planned 
program was 8.9. 
The average score f'or the class af'ter the planned 
program was 14.1 
The average class growth was 5.2. 
TABLE XVII 
GROWTH IN COOPERATIVE INITIATIVE BY 
THIRD GRADE PUPILS 
Bef'ore 
Planned Program 
8 
10 
8 
8 
10 
10 
10 
-6 
-5 
-2 
5 
11 
15 
6 
8 
Af'ter 
Planned Program 
16 
16 
8 
16 
18 
18 
15 
10 
12 
8 
15 
16 
20 
18 
9 
Growth 
8 
6 
0 
8 
8 
8 
5 
16 
17 
10 
10 
5 
5 
12 
1 
81 
-16 8 10 2 
17 -2 10 12 
18 0 10 10 
19 4 12 8 
20 2 12 10 
21 12 13 1 
22 14 15 1 
Total 134 297 163 
Average 6.0 13.5 7.5 
From an examination of the assembled data in Table XVII 
it may be seen that: 
1. The scores in Cooperative Initiative before the 
planned program range from minus six to plus fifteen. 
2. The scores after the program range from eip.)lt to 
twenty. 
3. Growth ranges from zero to seventeen. 
4. The total class score before the planned program 
was 134. 
5. The total class score after the planned program was 297 
6. The total growth score was 163. 
7. The average class score before the planned program 
was 6.0. 
8. The average class score after the planned program was 
13.5. 
9. The average class growth score was 7.5. 
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TABLE XVIII 
GROWTH IN HONESTY AND TRUTHFULNESS 
BY THIRD GRADE PUPILS 
Be!' ore After 
Pupil Planned Program Planned Program Growth 
1 9 18 9 
2 10 10 0 
3 -10 2 12 
4 12 20 8 
5 10 20 10 
6 8 10 2 
7 15 20 5 
8 15 18 3 
9 15 20 5 
10 20 20 0 
11 i2 14 2 
12 15 16 1 
13 8 10 2 
14 16 18 2 
15 12 20 8 
16 16 20 4 
17 12 20 8 
18 14 20 6 
19 20 20 0 
20 -5 3 8 
21 0 10 10 
22 15 20 5 
Total 239 349 110 
Average 10.8 15.8 5.0 
From a study of the assembled data in Table XVIII it 
may be seen that: 
1. The scores range from minus ten to plus twenty before 
the planned program. 
2. The scores range two to twenty after the planned 
program. 
3. The total class score is 239 before the planned program 
4. The total class score is 349 after the planned program. 
5. The class average for the trait before the planned 
program is 10.8. 
6. The class average for the trait after the planned 
program is 15.8. 
7. The average growth in the trait is 5.0. 
TABLE XIX 
GRONTH IN OBEDIENCE 
BY THIRD GRADE PUPILS 
Pupil Before Planned Program 
After 
Planned Program Growth 
1 
2 
3 
4 
10 
10 
4 
6 
19 
15 
11 
10 
9 
5 
7 
4 
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5 12 13 1 
6 10 11 1 
7 10 19 9 
8 2 12 10 
9 -5 10 15 
10 4 12 8 
11 5 15 10 
12 10 20 10 
13 11 20 9 
14 10 18 8 
15 6 12 6 
16 12 18 6 
17 2 14 12 
18 0 8 8 
19 10 16 6 
20 4 15 11 
21 15 15 0 
22 16 19 3 
Total 164 322 158 
Average 7.4 14.1 6.7 
From an examination of Table XIX it may be seen that: 
1. The scores in Obedience range from minus five to 
plus sixteen before the planned program. 
2. The scores in Obedience range from eight to twenty 
after the planned program. 
Pupil 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
3. The growth in the trait ranges from zero to fifteen. 
4. The total class score before the planned program 
is 164. 
5. The total class score after the planned program is 322. 
6. The total growth in the trait is 158. 
7. The average class score before the planned program 
is 7.4. 
8. The average class score after the planned program 
is 14.1. 
9. The average growth for the class in Obedience is 6.7. 
TABLE XX 
GROV~H IN SELF-CONTROL 
BY THIRD GRADE PUPILS 
Before 
Planned Program 
After 
Planned Program 
10 12 
6 6 
8 12 
7 10 
9 12 
10 16 
10 15 
2 6 
-2 6 
5 8 
10 15 
Growth 
2 
0 
4 
3 
3 
6 
5 
4 
8 
3 
5 
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12 12 18 6 
13 8 16 8 
14 10 14 4 
15 10 18 .8 
16 3 8 5 
17 8 18 10 
18 10 12 2 
19 10 12 2 
20 4 5 1 
21 2 13 11 
22 6 15 9 
Total 158 267 109 
Average 7.1 12.1 5.0 
it 
From an examination of' the assembled data in Table XX, 
may be seen that: 
1. The scores in Self'-Gontrol range f'rom minus two to 
plus twelve bef'ore the planned program. 
2. The scores in Self'-Gontrol range f'rom six to eighteen 
af'ter the planned program. 
3. The growth range is f'rom zero to eleven. 
4. The total class score is 158 bef'ore the planned 
program. 
5. The total class score is 267 after the planned program. 
6. The total growth score is 109. 
7. The class average bef'ore the planned program is 7.1. 
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8. The class average after the planned program is 12.1. 
9. The average growth in Self-control by the class is 5.0. 
TABLE XXI 
RANK ORDER OF GROWTH IN THE SIX 
CHARACTER TRAITS 
BY THIRD GRADE PUPILS 
Trait Amount of Growth 
Cooperative Initiative 
Obedience 
Health Habits 
Honesty and Truthfulness 
Self-control 
Courtesy 
7.5 
6.7 
5.2 
5.0 
5.0 
4.2 
From an examination of the assembled data it may be seen 
that: 
1. This group of third grade pupils have shown the most 
improvement in Cooperative Initiative. The children have been 
given many opportunities to practice this trait as apart of 
the planned program. Through class discussion the children 
became aware of the importance of seeing the need of helping 
others and giving the help. Obedience ranked second in the 
amount of gro#th. Through discussions and stories, children 
were led to see that obedience is often a vital factor in 
the well-being and safety of people. Health Habits, Honesty 
and Truthfulness, and Self-control evidenced improvement, 
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se expected. F~~~~~======~======= 
on these traits is needed especially in the case of the 
boys who pulled down the class averages. Courtesy is the 
trait that showed the least growth. At this age level childre 
are often thoughtless of the social amenities, and need to 
have continuous emphasis on the importance of them for happy, 
social living. 
Boys 
1 
2 
3 
4 
5 
6 
? 
8 
9 
10 
11 
Total 
Average 
TABLE XXII 
COMPARATIVE GROWTH IN COURTESY BY 
THIRD GRADE BOYS AND GIRLS 
Growth Girls 
2 12 
4 13 
-2 14 
4 15 
2 16 
2 1? 
? 18 
12 19 
5 20 
2 21 
6 22 
44 
4.0 
Growth 
4 
4 
5 
1 
1 
2 
8 
4 
10 
? 
2 
48 
4.4 
This table shows a comparative growth in Courtesy 
between eleven third grade boys and eleven third grade girls. 
~ The numbers one to eleven represent the boys in grade III, 
and the numbers twelve to twenty-two represent the girls 
in grade III. The data for this table were assembled from 
the data of Table XV. The Tables which follow XXIII to XXVII 
were handled in the same manner. The data for these five 
tables were assembled from Tables XVI to XX respectively. 
From an examination of the assembled data in Table XXII, 
it may be seen that: 
1. The growth range in Courtesy for the boys is from 
minus two to plus twelve. 
2. The total growth is 44. 
3. The average growth is 4.0. 
4. The growth range in Courtesy for the girls is from 
one to ten. 
5. The total growth is 48. 
6. The average growth is 4.4. 
7. The total growth in Courtesy exceeds that of the 
boys by 4. 
8. The average growth in Courtesy of the girls exceeds 
that of the boys by 4. 
Q() 
Boys 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
Total 
Average 
TABLE XXIII 
COMPARATIVE GROWTH IN HEALTH HABITS 
BY THIRD GRADE BOYS AND GIRLS 
Growth Girls 
9 12 
1 13 
-2 14 
10 15 
4 16 
2 17 
4 18 
6 19 
7 20 
2 21 
6 22 
49 
4.5 
Growth 
2 
3 
8 
10 
8 
8 
6 
3 
7 
8 
3 
66 
6.0 
From an examination of the assembled data in Table XXIII, 
it may be seen that. 
1. The growth range for the boys in Health Habits is from 
minus two to plus ten. 
2. The total growth for the boys is 49. 
3. The average growth for the boys is 4.5. 
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Boys 
l 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
4. The growth range for the girls in Health Habits is 
from two to ten. 
5. The total growth is 66. 
6. The average growth is 6.0. 
7. The total growth of the girls in Health Habits 
exceeds that of the boys by 17. 
8. The average growth of the girls exceeds that of the 
boys by 1.5. 
TABLE XXIV 
COMPARATIVE GROWTH IN COOPERATIVE INITIATIVE 
BY THIRD GRADE BOYS AND GIRLS 
Growth Girls Growth 
8 12 5 
6 13 5 
0 14 12 
8 15 1 
8 16 2 
8 17 12 
5 18 10 
16 19 8 
17 20 10 
10 21 1 
10 22 1 
Total 96 67 
Average 8.7 6.1 
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From an examination of the assembled data in Table XXIV, 
it may be seen that: 
1. The growth range in Cooperative Initiative is from 
five to seventeen for the boys. 
2. The total growth for the boys is 96. 
3. The average growth is 8.7. 
4. The growth range in Cooperative Initiative for the 
girls is from one to twelve. 
5. The total growth for the girls is 67. 
6. The average,growth for the girls is 6.1. 
7. The total growth. in Cooperative Initiative for the 
boys exceeds that of the girls by 29. 
8. The average growth of the boys exceeded that of the 
girls by 2.6. 
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TABLE XXV 
COMPARATIVE GRONTH IN HONESTY AND TRUTHFULNESS 
BY THIRD GRADE BOYS 
AND GIRLS 
Boys Growth Girls Growth 
l 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
Total 
Average 
9 
0 
12 
8 
10 
2 
5 
3' 
5 
0 
2 
56 
5.1 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
1 
2 
2 
8 
4 
8 
6 
0 
8 
10 
5 
54 
4.9 
From an examination of the assembled data, it may be 
seen that: 
1. The growth range in Honesty and Truthfulness for 
the boys is from zero to twelve. 
2. The total growth for the boys is 56. 
3. The average growth for the boys is 5.1. 
,e 
Boys 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
Total 
4. The growth range for the, girls in Honesty and Truth-
gu1ness is from zero to ten. 
<" 
5. The total growth for the girls is 54. 
6. The average growth for the girls is 4.9. 
7. The total growth of the boys exceeds that of the 
girls by 2. 
8. The average growth of the boys exceeds that of the 
girls by 2. 
TABLE XXVI 
COMPARATIVE GROWTH IN OBEDIENCE BY 
THIRD GRADE BOYS AND GIRLS 
Growth Girls 
9 12 
5 13 
7 14 
4 15 
1 16 
1 17 
9 18 
10 19 
15 20 
8 21 
10 22 
79 
Growth 
10 
9 
8 
6 
6 
12 
8 
6 
11 
0 
3 
79 
Average 7.1 7.1 
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From an ex~ination of the assembled data in Table XXVI, 
it may be seen that: 
1. The growth range in Obedience is from one to ten 
for the boys. 
2. The total growth is 79. 
3. The average growth in the trait is 7.1. 
4. The growth range in Obedience for the girls is from 
six to twelve. 
5. The total growth is 79. 
6. The average growth for the girls in this trait is 7.1. 
7. The total growth for the boys and girls is 79. 
8. The average growth for boys and girls is 7.1. 
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Boys 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
Total 
Average 
From 
it may be 
TABlE XXVII 
COMPARATIVE GROWTH IN SELF-CONTROL BY 
THIRD GRADE PUPILS 
Growth Girls 
2 12 
0 13 
4 14 
3 15 
3 16 
6 17 
5 18 
4 19 
8 20 
3 21 
5 22 
43 
3.9 
an examination of the assembled data 
seen that: 
Growth 
6 
8 
4 
8 
5 
10 
2 
2 
1 
11 
9 
66 
6.0 
in Table 
1. The growth range in Self-control for the boys is 
from two to eight. 
2. The total growth for the boys is 43. 
XXVII, 
3. The average growth for the boys is 3.9. 
4. The growth range in Self-control for the girls is 
from one to eleven. 
5. The total growth for the girls is 66. 
6. The average growth in Self-control for the girls 
is 6.0. 
7. The total growth in Self-control of the girls exceeds 
that of the boys by 23. 
8. The ave~age growth in Self-control of the girls 
exceeds that of the boys by 2.1. 
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CHAPTER V 
CONCLUSIONS AND LIMITATIONS OF THE STUDY 
Introduction 
A character trait test was constructed to evaluate six 
character traits which the writer considered important for 
the character development of primary school children •• The 
results of this test. seem to indicate that here is a device 
which should help teachers in promoting character growth 
in these children. 
Conclusions from the Study 
1. Sixteen of the nineteen children rated in the second 
grade showed growth between the first and second periods of 
evaluation. It will be remembered that these evaluations 
were made by four evaluators. 
2. Eighteen of the twenty-two children rated in the 
third grade showed growth between the first and second periods 
of evaluation. Evaluations were made by four evaluators also 
for this group. 
3. In both grades two and three, growth was greatest in 
Cooperative Initiative and least in Self-control and Courtesy. 
4. In grade II girls were superior to boys in Courtesy, 
~ Health Habits, Honesty and Truthfulness, Obedience, and 
Self-control. In Cooperative Initiative both boys and girls 
had the same average growth. 
5. In grade III girls were superior to boys in Courtesy, 
Health Habits, and Self-control. Boys were superior in 
Cooperative Initiative and Honesty. In Obedience both boys 
and girls showed the same average growth. 
6. The findings from the use of the instrument reflect 
the theory of "individual differences." No two children are 
alike in their character strengths or weaknesses; nor are 
their reactions to personalities similar. 
7. No two children are alike in their needs for 
character training. 
8. It is of great importance to be able to recognize 
symptoms and tendencies of maladjustment early through 
measurement and to take steps to promote growth of acceptable 
qualities. 
Limitations of the Study 
Use of the· instrument by the four teachers of the second 
and third grade made evident the following limitations: 
1. Other practices might be sugssested in the instrument 
to give a more complete evaluation of the nwhole child." 
2. Teachers inexperienced in evaluating children's 
behavior tend to mark too high or too low. 
3. The sampling of the literature. reported in earlier 
chapters revealed no satisfactory means of measuring 
~ personality or character in mathematical terms; nor does this 
instrument make much contribution. 
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CHAPTER VI 
SUGGESTIONS FOR FURTHER RESEARCH 
A beginning has been made by the administra.tion of this 
instrument to nineteen children of the second grade and 
twenty-two pupils of the third grade. This number, however, 
is too small to reach any clearly defined conclusions. Further 
study and use night well-include a consideration of the 
following: 
1. The delimitation of practices could be made to include 
both younger and older pupils, and so provide for a greater 
range to meet the need of social maturity at other levels of 
child development. 
2. An instrument of this type might prove more valuable 
if it measured other qualities in addition to those which 
are now defined. Such traits as peseverence, loyalty, thrift, 
good-will, and patriotism are suggestions. 
3. It would be interesting to discover whether primary 
school children are able tq measure strengths and weaknesses 
of their own characters. 
4. Another interesting study would be to discover if 
pupils are able to recognize outstanding qualities and 
JUt shortcomings in their classmates. 
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